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This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 162
Proportion (%) of pupil premium eligible pupils 44% (71 pupils)
Academic year/years that our current pupil premium 2024-2025
strategy plan covers (3year plans are recommended — 2025-2026
you must still publish an updated statement each 2026-2027
academic year)
Date this statement was published December 2025
Date on which it will be reviewed July 2025
July 2026
July 2027
Statement authorised by Mrs C Mitchell
Headteacher
Pupil premium lead Miss S Ramsay
Deputy headteacher
Governor / Trustee lead Mrs S Dodd
Funding overview
Detail Amount
Pupil premium funding allocation this academic year £106,855

Recovery premium funding allocation this academic year £0

Recovery premium received in academic year 2023/24
cannot be carried forward beyond August 31, 2024.

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £106,855

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At St Patrick’s, our intention is that all pupils, irrespective of their background or
the challenges they face, make good progress and succeed across all subject
areas. The focus of our pupil premium strategy is to support disadvantaged pupils
to achieve that goal, including progress for those who are already high attainers.

We pride ourselves on knowing our families well and on having positive
relationships with parents and the wider diverse community. We are aware of the
value of close partnership working with families (EEF Toolkit). We consider the
challenges faced by vulnerable pupils, such as those who have a social worker
and young carers. The activities we have outlined in this statement are also
intended to support their needs, regardless of whether they are disadvantaged or
not.

High-quality teaching is at the heart of our approach, with a focus on areas in
which disadvantaged pupils require the most support. This is proven to have the
greatest impact on closing the disadvantage attainment gap and at the same time
will benefit the non-disadvantaged pupils in our school. Implicit in the intended
outcomes detailed below, is the intention that non-disadvantaged pupils’
attainment will be sustained and improved alongside progress for their
disadvantaged peers. We are also aware that many of our disadvantaged learners
do not meet the criteria for pupil premium funding.

We prioritise discovering our children’s actual starting points and secure prior
learning when designing our curriculum, school development plan and pupil premium
strategy. Each of these documents are rooted in evidence from both standardised
tests (e.g. the phonics screening test, SATs, NFER tests), ongoing summative
assessment, a focus on feedback and sustained monitoring by the SLT (pupil
progress meetings).

Our pupil premium strategy aims to be responsive to the changing needs of
learners with resources being redirected in response to need. Our bespoke
curriculum has a focus on key knowledge and vocabulary which is regularly
revisited through embedded retrieval activity (quizzes/knowledge checks). We use
the EEFs teaching and learning toolkit to prioritise areas for development, such as
mastery teaching, peer tutoring (reading buddies), reading comprehension
strategies and small group tuition (TA led interventions).

This academic year, our assessments have enabled us to identify the core barriers
some children have to accessing our curriculum including low starting points




(reception baseline), oracy and language barriers, basic maths skill gaps, low phonics
attainment and attendance.

Our approach will be responsive to common challenges and individual needs, rooted
in robust diagnostic assessment, not assumptions about the impact of disadvantage.
The approaches we have adopted complement each other to help pupils excel. To
ensure they are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set
e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for disad-
vantaged pupils’ outcomes and raise expectations of what they can achieve.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Early Years — arriving with poor language skills and independence.

Assessments, observations, and discussions with pupils, parents and
staff indicate pupils arrive in school with significantly lower baseline
scores than their peers. We have seen additional need in areas of
independence including toileting and self-help skills.

Language/oracy

Assessments, observations, and discussions with pupils indicate
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident from Reception through to KS2
and in general, are more prevalent among our disadvantaged pupils
than their peers. Speech, language and communication barriers are
more challenging to identify — this can be due to EAL and multiple
languages being spoken in the home.

Phonics

Assessments, observations, and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with phonics
than their peers. In the case of St Patrick’s, there is often a delay in
listening skills caused by them having English as an additional
language, which means the children are not ready to ‘tune in’ to the
different sounds required for phonics. This negatively impacts their
development as readers.

In addition, 25% of our KS2 children (28 individuals) require phonics
interventions as a result of needing an individualised phonics
programme due to EHCP or arriving new to school/the country with a
lack of phonics understanding due to none or little schooling or
experience of difference education systems.




Reading

Our assessments and observations indicate at St Patrick’s, children are
negatively affected by a lack of reading materials in the home and also
lack of access to electronic devices for e-book access. They lack
vocabulary due to the large number of children with English as an
Additional Language. Some parents find it difficult to support their
children due to a lack of skill in English and many parents have been
educated under different systems in other countries. These findings are
supported by national studies.

Writing

Our assessments and observations indicate that the education of
many of our Pupil Premium children is impacted by the lack of physi-
cal activity before starting school which impacts on the development
of fine motor skills amongst other things required for writing.

Children who read less are also less effective in their writing — this is
reflected in their assessments.

Maths

Internal and external (where available) assessments indicate that
maths attainment among disadvantaged pupils is significantly below
that of non-disadvantaged pupils. At St Patrick’s we have found that
maths is not always a part of the children’s home experience with no
counting, rhymes or chants happening at home.

Our findings have shown that our youngest children are struggling with

number bonds and some of our older children have some significant
gaps in their learning.

Social and emotional development

Our assessments (including well-being surveys), observations and dis-
cussions with pupils and families have identified social and emotional
issues for many pupils, notably due to poor social skills, and a lack of
enrichment opportunities. The mental health difficulties of some parents
also has an impact on their children. These challenges particularly af-
fect disadvantaged pupils, including their attainment.

A large number of our children have no opportunity to mix with other

children prior to attending Nursery/Reception and so they have less in-
dependence.

Limited cultural capital and enrichment activities

Based on our experiences and those of similar schools with similar
socio-economic barriers to ours, we recognise the importance of en-
suring that our children are able to access and build their cultural
capital through enrichment activities. Our assessment, observations
and discussions with pupils and parents have highlighted that there
has been a significant reduction of first-hand experiences which has
impacted on subject knowledge, vocabulary and skills development.
The majority of our pupil premium children have limited life experi-
ences outside the school environment. Therefore, due to their lower
starting point this has an impact on the subject knowledge they can
share with their peers and the skills they can draw on to enhance
their learning. This is evident through strategic observation of pupil
premium children compared to their non — pupil premium peers.
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Attendance

Maintaining current good levels of attendance is imperative to ensure
that all children attend school in order to access all that school offers.

Disadvantaged Non disadvantaged
2019-2020 | 90.1% 912%

2020-2021 | 94.8% 95.2%

2021-2022 | 92.2% 93.17%

2022-2023 | 91.2% 92.52%

2023-2024 | 93% 92%

2024-2025 | 95% 95%

Our assessments and observations indicate that absenteeism and
punctuality negatively impact disadvantaged pupils’ progress. This is
beginning to show improvement due to the work completed in the
year 2024-2025 but historic absenteeism is still having an impact on
some older pupils.

10

Parental Engagement

Parents struggle to support children at home in their learning due to their
own limited experiences of education and limited English language skills
and having in a large number of cases been educated abroad, under a
different system or even no system at all.

11

Mobility

There are a significant number of children who join the school after Re-
ception or leave before Year 6. Some of these children arrive with little or
no spoken English and having never attended school before. These chil-
dren arrive at all points during the school year across all key stages and
require constant assessment and early support in a large number of ar-
eas.

This can have an impact on the well-being of all children, as the dynamics
of classes change constantly and our children can have a wide range of
life experiences, including those of asylum seekers and refugees.

This also means than we constantly need to identify gaps in the learning
of pupils and recap prior learning that some may have missed.

12

Poverty

Although only 44% are eligible for the Pupil Premium Grant, 72% of our
children live in the 10% most deprived areas in the country.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved reading, writing, maths and
phonics attainment for disadvantaged
pupils across KS1 and 2.

Appropriate academic support in place via
quality first teaching,

Regular provision mapping and question
level analysis identifies the specific gaps
in learning for individuals to be addressed
through interventions.

An increased number of children achieve
ARE in reading, writing and maths.

Any gaps between disadvantaged and
non-disadvantaged pupils will be closed

To achieve and sustain improved
attendance for all pupils, particularly
disadvantaged pupils.

Attendance and punctuality is monitored
regularly and rigorously.

Attendance is in line with national data.

Poor attendance is followed up with
specific processes, including phone calls,
informal meetings, letters, panel meetings.

Improved oral language skills and
vocabulary among disadvantages pupils.

Children with delayed speech and
language/communication needs are
identified early.

Strategies are in place to support those
children with communication difficulties.

WellComm programme is used to provide
communication and language support

SALT assessments and support in place
across the curriculum

To improve well-being and mental health
for all children so that it becomes less of
a barrier to learning.

Children are happy and enthusiastic
learners.

High levels of well-being are
demonstrated in pupil voice activities,
parent and pupil surveys and teacher
observations.




Nurture activities and universal check-ins
are carried out daily in classes and
children are aware of support being
provided in school.

Children with SEMH needs are able to
access the Well-Being Drop-In and are
given strategies in class to regulate their
own behaviour successfully, referral to
ELSA trained sessions is available.

Children with sensory needs access a
Daily Sensory Circuit to support self-
regulation.

Yoga and social games groups delivered
where needed.

The worry box is used by any child who
feels a need.

Children are given a range of strategies to
help them deal with their own
anxiety/stress.

The PSHRE curriculum/prayer
time/RE/assemblies are responsive to the
needs of children and teach the
importance of balance in life.

Families who are new to the school are
supported and settle quickly into their
learning.

All new arrivals and families are met by
the headteacher and any needs they
might have, including speech and
language, identified early.

Gaps in their learning are identified
quickly, and interventions are in place.

Early Help is suggested where needed.

English classes are signposted to families
who need them.

Food Banks and other community support
are signposted to families who need
them.

Uniform is subsidised or provided for free
where needed.

Improved experiences to enrich the
cultural capital of the children.

Children access experiences and
opportunities through curriculum visits
and visitors to school.

All pupils are given opportunities to join
sporting after school activities.

Children recommended for the local HAF
during school holidays.

Children in KS2 take on the role of

ambassadors to participate in the
development of curriculum.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £50,310

Activity Evidence that supports this approach Challenge
number(s)
addressed

Developing a DfE non-statutory guidance has been produced in 6

maths curriculum | conjunction with the National Centre for Excellence in

which identifies the Teaching of Mathematics, drawing on evidence-

gaps in children’s | based approaches:

knowledge and Improving maths in EYFS and KS1

includes standard Improving maths in KS2 and KS3

diagnostic : _ _
assessment. https://educationendowmentfoundation.org.uk/education-
£9932 evidence/quidance-reports

NFER £1535

Training for staff to
ensure assess-
ments are inter-
preted and admin-
istered correctly.
Time allocated to
input data and an-
alyse results.

£1106

Technology and The EEF’s ‘Using Digital Technology to Improve 1,3,4,5,6
other resources Learning’ offers the best evidence available and includes

focussed a number of practical examples of technology being

on supporting used in ways which support improved teaching and

high learning.

quality teaching

and

learning with a
curriculum which
is specific.

LBQ £1850
EdShed £362

WIDGET online
£117

Clicker - writer

Adaptation of https://educationendowmentfoundation.org.uk/education-
curriculum areas evidence/guidance-reports

to ensure children
with high level of



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3?utm_source=/education-evidence/guidance-reports/maths-ks-2-3&utm_medium=search&utm_campaign=site_search&search_term=improving%20maths%20in%20ks2%20and%203
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1635355216
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/digital/EEF_Digital_Technology_Guidance_Report.pdf?v=1635355216
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports

absence and
children with
SEND are able to
access the work
by delivering
lessons in
chunks.

(Staffing, training
and monitoring)

£5980

The EEF’s

1
https://d2tic4dwvo1iusb.cloudfront.net/eef-guidance- 6,
reports/effective-professional-development/EEF-
Effective-Professional-Development-Guidance-
Report.pdf?v=1635355217 offers evidence to support
the design and use of CPD.

All staff access
high quality CPD
which is
systematically
planned in line
with the School
Development
Plan and
individual
teacher’s needs,
relevant and led
both in-house and

by external
agencies.

£4368

TA support in

and maths.
£32760

class for English

EEF Teaching and Learning Toolkit

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/parental-engagement

1121 3’4! 5’
6

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £34515

Activity Evidence that supports this approach Challenge
number(s)
addressed

TA deployment to Strategic deployment of teaching assistants is important 1,2,3,4,5,6,

deliver structured to ensuring that priority pupils are supported. Targeted 11

interventions to deployment, where teaching assistants are trained to

address gaps in deliver an intervention to small groups or individuals has

learning a high impact on pupil outcomes: Teaching Assistant

throughout school. Interventions | EEF

£21,157 (https://educationendowmentfoundation.org.uk ) Making

Best Use of Teaching Assistants | EEF
(https://educationendowmentfoundation.org.uk )

Parental phonics EEF Teaching and Learning Toolkit 3,10

and maths https://educationendowmentfoundation.org.uk/education-

workshop to help evidence/teaching-learning-toolkit/parental-engagement

parents support



https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

their children at
home and support

materials.
£165
EYFS and other Oral language interventions can have a positive impact 1,2, 11
pupils screened on pupil’s language skills. Approaches that focus on
using WellComm speaking, listening mf a combination of the two show
and supported positive impacts on attainment:
where needed. https://educationendowmentfoundation.org.uk/education-
£4368 evidence/teaching-learning-toolkit/oral-language-
interventions
Educational Through consultation with the school’s SENDCo and 1,2,3,4,5,6,
Psychologist and each class teacher, children who meet the threshold for 7
QEST provision to Educational Psychology support will be prioritised for
support children involvement. The aim is identifying specific needs and to
who have specific implement a plan to address the next steps identified.
gaps in their https://educationendowmentfoundation.org.uk/education-
understanding evidence/guidance-
which may indicate | reports/send?utm_source=/education-
an underlying evidence/guidance-
SEND need. reports/send&utm_medium=search&utm_campaign=site
£2000 search&search_term=SEND%20guidance%20in%20th
€%20mainstream
Additional phonics Phonics approaches have a strong evidence base 3, 11
sessions indicating a positive impact on pupils, particularly from
£6825 disadvantaged backgrounds. Targeted phonics

interventions have been shown to be more effective
when delivered as regular sessions over a period up to
12 weeks: Phonics | EEF
(https://educationendowmentfoundation.org.uk )
Targeted deployment, where teaching assistants are
trained to deliver an intervention to small groups or
individuals has a high impact on pupil outcomes:
Teaching Assistant Interventions | EEF
(https://educationendowmentfoundation.org.uk )

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £23, 935

Activity Evidence that supports this approach Challenge
number(s)
addressed

ELSA training for TA to Social and emotional skills support 7

support with pupil well-

being.

Release time for TA to
deliver ELSA support
and nurture drop-ins.

£1322

effective learning and are linked to
positive outcomes later in life.

The EEF guidance report on
Improving Social and Emotional
Learning in Primary Schools
includes 5 core competencies to
be taught explicitly.

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND%20guidance%20in%20the%20mainstream
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND%20guidance%20in%20the%20mainstream
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND%20guidance%20in%20the%20mainstream
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND%20guidance%20in%20the%20mainstream
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND%20guidance%20in%20the%20mainstream
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND%20guidance%20in%20the%20mainstream
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send?utm_source=/education-evidence/guidance-reports/send&utm_medium=search&utm_campaign=site_search&search_term=SEND%20guidance%20in%20the%20mainstream
https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

The EEF Toolkit has a strand on
social and emotional learning and behaviour interventions.

Non-teaching time for Close monitoring of attendance shows improved attendance | 2, 3, 4, 5, 6,
attendance lead to and reduction in absence. 9,10
monitor attendance and | There are a range of approaches which
meet with parents, aim to improve school attendance.
EWO and other relevant
agencies. . ]
£6202 The EEF guidance report on ‘Working

with Parents to Support Children’s

Learning’ includes a focus on offering

more intensive support, which can

include approaches to support

attendance

DFE Toolkit for schools: communicating with families to

support attendance
Admin staff to support Close monitoring of attendance shows improved attendance | 2, 3, 4, 5, 6,
attendance monitoring. and reduction in absence. 9,10
£4851 There are a range of approaches which

aim to improve school attendance.

The EEF guidance report on ‘Working

with Parents to Support Children’s

Learning’ includes a focus on offering

more intensive support, which can

include approaches to support

attendance

DFE Toolkit for schools: communicating with families to

support attendance
TA time to provide Well- | Social and emotional skills support 7
Being Drop In weekly effective learning and are linked to
and nurture activities positive outcomes later in life.
where needed.
£3500 The EEF Toolkit has a strand on

social and emotional learning
Enrichment An EEF evaluation shows the benefits of Breakfast Club 7,8

opportunities and
school contributions for
class trips and
subsidised Breakfast
Club where needed to
support attendance.
£1200

Linking Project £1760
Castleshaw £2315

HAF promoted in
school.

Ambassador meetings
for KS2.

Breakfast Clubs boost attainment

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1733404078
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1733404078
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1733404078
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1733404078
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1733404078
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1733404078
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance/toolkit-for-schools-communicating-with-families-to-support-attendance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res?utm_source=/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res&utm_medium=search&utm_campaign=site_search&search_term=breakfast

Promote free school Healthy school food has obvious health benefits and 11,12
meals for those who are | can help pupils establish healthy habits for life. Healthy

eligible but have not yet | school food can also help to improve pupils' readiness to

applied — OFSM learn.

checker. https://assets.publishing.service.gov.uk/media/65fdad5965ca

£735 2f00117da947/Free school meals.pdf

Subsidised music An EEF evaluation shows the benefits of arts participation 7,8
lessons. https://educationendowmentfoundation.org.uk/education-

£950 evidence/teaching-learning-toolkit/arts-participation

Assistance with uniform | An EEF evaluation shows that the development of a school 7,8

and school equipment
eg book bags

£1100

ethos and the improvement of behaviour and discipline can
be supported by a school uniform.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/school-uniform

Total budgeted cost: £108, 760

12



https://assets.publishing.service.gov.uk/media/65fdad5965ca2f00117da947/Free_school_meals.pdf
https://assets.publishing.service.gov.uk/media/65fdad5965ca2f00117da947/Free_school_meals.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Intended Outcomes

Improved reading, writing, maths and phonics attainment for disadvantaged

pupils across KS1 and 2.
Data throughout school shows a marked improvement compared to the previous year.

KS2 EXS+

24-25 Reading | Previous | Writing | Previous | Maths | Previous | RWM | Previous
year year year year

Overall 84% 57% 70% 46% 80% 50% 70% | 43%

Pupil 83% 54% 58% 46% 58% 33% 58% | 38%

premium

Non- 94% 60% 78% 47% 94% 53% 78% | 47%

pupil

premium

KS1 EXS+ 24-25

24-25 Reading | Previous | Writing | Previous | Maths | Previous | RWM | Previous
year year year year

Overall 68% 57% 68% 39% 68% 50% 60% | 36%

Pupil 62% 50% 54% 36% 62% 43% 54% | 29%

premium

Non- 75% 64% 83% 43% 75% 57% 75% | 43%

pupil

premium

Y1 and Y2 Phonics 24-25

Y1 Previous | Y2resit | Previous

year year
Overall 74% | 77% 56% 82%
Pupil 60% | 60% 40% 71%
premium (2/5)
Non-pupil 79% | 79% 100% 93%
premium

EYFS GLD
24-25 23-24

Overall 69% 57%
Pupil premium 40% 24%
Non-pupil 75% 33%
premium

To achieve and sustain improved attendance for all pupils, particularly
disadvantaged pupils.

24-25 Previous year
Overall Attendance 94.9% 93.5%
Pupil premium 94.5% 93%
attendance
Non-pupil premium 94% 92%
attendance

This improvement is due to rigorous monitoring and processes set in place by school.
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Improved oral language skills and vocabulary among disadvantages pupils.
Children were given many chances to use their oral language skills through the year.
The use of subject ambassadors led to children speaking to visitors in a range of
situations. Comments made included

‘The pupils also talk eloquently about the chatrities that they support throughout the
school year’

‘Mathematics is enjoyed by the ambassadors; they feel the work they get is challenging
and they enjoy using the resources. One pupil says they enjoy maths as there is scope
to work on challenging questions. They can discuss some of the work they have done
in previous years. They enjoy the LBQ work in mathematics.’

Whole class Pupil Premium Non-Pupil Premium
Reception 24-25 | Baseline | Summer 25 | Baseline | Summer 25 | Baseline | Summer 25
Listening, 47% 82% 33% 67% 25% 75%
attention &
understanding
Speaking 20% 82% 0% 67% 27% 75%

Data from EYFS shows a large improvement in the percentage of children who were
working at the expected standard.

To improve well-being and mental health for all children so that it becomes less
of a barrier to learning.

A staff member has been trained in the use of ELSA and emotional check-ins are now
used in all classes every day. The trained member of staff is timetabled for two
afternoons to complete ELSA support and nurture activities. When completing
questionnaires, 91% of children said that they enjoy school, 96% of children said that
they were safe in school. 99% said that they knew who to speak to if they were upset
about something.

The number of behaviour incidents recorded on CPOMS has reduced by16% between
the year 23-24 and 24-25.

Families who are new to the school are supported and settle quickly into their
learning.

In the year 2024-2025, 15 children arrived new to the school (4 of these were pupil
premium) and were signposted to various resources where needed.

Improved experiences to enrich the cultural capital of the children.

Trips and visits

Year 1 - Visit to St Patrick’s Church, Queen Elizabeth Hall — The Snowman, visit to the
Oldham Art Gallery

Year 2 — Fire Museum, visit to St Patrick’s Church, Queen Elizabeth Hall — The
Snowman

Year 3 — Roman Day at Castleshaw, visit to St Patrick’s Church

Year 4 — Wider-Ops — brass lessons weekly, Bridgewater Hall - Come and Play with
the Halle, Linking Project trips and activities with Holy Trinity School, Dobb Cross
(including trips to Oldham Gallery and the Castleshaw Centre), weekly swimming and a
visit to St Patrick’s Church.

Year 5 — Weekly swimming in autumn term. Visit to Werneth Park and St Patrick’s
Church.

Year 6 — Outdoor pursuit activities (including caving and canoeing) day at the
Castleshaw Centre, visit to St Patrick’s Church, St Mary’s Church Failsworth — Leavers’
Mass

All children took part in workshops with Emily Cahill from the Laudato Si Centre, a visit
from Andy Walker (a local motivational speaker), training from Cath Ainsley for Caritas
for children and received a reduction in price for joining Mahdlo.
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All children in KS2 became ambassadors for subjects and were given opportunities to
lead their subjects within school through assemblies etc.

50 children attended HAF activities which were promoted at school; 43 of these
children were pupil premium.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

TTRS Maths Circle

White Rose Maths White Rose Education
LBQ Learning By Questions
Spelling Shed Ed Shed

ELSA Support ELSA Support
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